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The present paper focuses on the issue of social and emotional
intelligence in the educational process. The pursuit to improve the process of
learning stipulates the study of this aspect of social psychology.

Ford was the first to stop trying to conceptualize social intelligence as a
purely cognitive phenomenon and started treating it in terms of effective
social behavior that results from the interaction of a variety of psychological
and sociocultural processes. Ford and Tisak defined social intelligence in
terms of behavioral outcomes as “one’s ability to accomplish relevant
objectives in specific social settings™ [S5, p. 197]. Marlowe linked social
intelligence to social competence, defining it as “the ability to understand the
feelings, thoughts, and behaviors of persons, including oneself, in interperso-
nal situations and to act appropriately upon that understanding™ [12, p. 52].
Goleman divided social intelligence into two broad categories: social
awareness and social facility, considering social awareness as “what we
sense about others” and social facility as “what we then do with that
awareness” [7, p. 84].

In the modern studies social intelligence i1s considered by most
researchers as individuals’ ability to adequately understand and interpret
their own behavior and behavior of other people, and regulate their behavior
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correspondently in various social situations. Social intelligence provides an
effective solution to a number of social and psychological problems. For
instance, it 1s suggested that socially intelligent individuals experience a rich
and meaningful life [12], have social problem-solving abilities [9],
leadership qualities [10] and positive interpersonal experience [3]. To
develop social intelligent behavior an individual should improve self-
reflection, reflection of social processes, reflection of the subjective sense
and interpretation of behavior as well as social competence training [13].

The concept of social intelligence is closely related to emotional
intelligence. Emotional intelligence refers to “the mental processes involved
in the recognition, use, understanding, and management of one’s own and
others’ emotional states to solve problems and regulate behavior” [2, p. 34].
In his book “Emotional Intelligence” Goleman suggests that emotional
intelligence i1s based on: 1) knowing one’s emotions (self-awareness);
2) managing emotions (handling feelings); 3) motivating oneself (emotional
self-control); 4) recognizing emotions in others (empathy); 4) handling
relationships (managing emotions in others) [6].

To acquire emotional competence an individual should learn how to
interpret his/her own emotions and manage them effectively as well as
develop an empathetic awareness and find ways to coexist peacefully and
harmoniously with others. Social interactions and relationships are based
mainly on social and emotional intelligence, thus acquiring social-emotional
competence can prevent from many conflicts in everyday life.

According to the Bar-On model, emotional-social intelligence is “a
cross-section of interrelated emotional and social competencies, skills and
facilitators that determine how effectively we understand and express
ourselves, understand others and relate with them, and cope with daily
demands” [1, p. 14]. On the intrapersonal level, being emotionally and
socially intelligent means “to be aware of oneself, to understand one’s
strengths and weaknesses, and to express one’s feelings and thoughts
nondestructively”. On the interpersonal level it includes the ability “to be
aware of others’ emotions, feelings and needs, and to establish and maintain
cooperative, constructive and mutually satistying relationships™ [1, p. 14].
Social and emotional competences contribute to the formation of an
individual’s character, providing insight into personal/interpersonal feelings
and relationships.

As we have already stipulated the necessity of acquiring social and
emotional competence for an individual, it should be suggested that
academic setting is the best environment for it. The importance of social and
emotional intelligence 1s obvious within academic environment as long as it
ensures effective communication, cooperation and teamwork as well as
impulse control.

119



A number of scientists have carried out research into the effects of social
skills on the educational process. For instance, Elias [4] has discovered that
the success of teamwork depends on students’ abilities to organize their
emotions and solve problems quietly, to face difficulties and adapt to
different constraints. Other studies show that acquiring social skills in the
classroom leads to improvements in students’ academic performance [8],
their behavior as well as personal relationships with their classmates [11].

Since emotions affect intellectual processes, students who have been
provided with instructions in social and emotional intelligence are better
behaved, they grow and develop in a healthy way and consequently succeed
at the interpersonal and professional levels in the future.

It is the task of a teacher to encourage students to acquire social skills
within the educational process through simple conversations that make them
aware of their changing emotions in friendly and secure classroom
atmosphere, in which students are open for communication, knowledge and
building personal relationships. As far as it is obvious that academic and
professional success of an individual can’t be achieved without acquiring
social and emotional intelligence, a reasonable attention should be paid to
help students master these social skills within the educational process.
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YU MMOTPIGHO IHEH30PYBATH KIHO

€danona €. B.
acnipanmka kagedpu meopii ma icmopii npaga ma oeparcasu
Incmumym npaea
Kuiscvkoeo nayionanvrozo yuieepcumemy imeni lapaca llleeuenka
M. Kuis, Ykpaina

Kinemarorpad yBiiimoB y Hamy OyA€HHICTh TUIBKH CTO JIBAJITEL I SITh
POKIB TOMy, aje 3a 9Yac CBOTO PO3BHTKY 3MII OCATHYTH Oarato cdep
CYCILIBHOI'0, HAYKOBOI'O Ta KYJbTYPHOIO KUTTS. SIK 1 Oy/ib-sIK€ MUCTELITBO,
KiHemartorpad nepenae npoOiieMHu, LUISAXH PO3B’SA3aHHS NPOOJIEM, aTKO31I0
Ta AJIETOPI0 Ha CBIT Ta OCOOMCTOCTEH, UIIOCTPYE MOIITUYHY YTOMiK0 abo
AHTHYTOIII0 OYy/Ib-IKOTO CycHinbCTBA. be3 KiHO, CyuacHa JII0/IMHA HE YSIBIISIE
CBOTO JKUTTS. XO04, 1 HEMOMITHO, ane KiHemaTtorpad, Ha PiBHI MOYYTTIB Ta
emouii, BiuuBae Ha cBiT. Kinemarorpad ocsirae noBCsKaeHHE KUTTS, chepu
HAYKH Ta MUCTCLITBA, 1 3BICHO, IIPABOBY Ta IOJITHYHY PEaIbHICTb.

IcHye ayxke Mallo JOCHIKCHb BIUIMBY KiHemarorpady Ha MOJITHYHY 1
MPaBOBY pEANBHICTh, B OCHOBHOMY JIJaHUM HAMNpSIMKOM 3aiimanucs
COITIONOTH Ta KIHO3HABIII.

AKTyallbHICTIO € HOBHM3Ha TeMHM OLIHKM KiHeMartorpady 3 npaBoBOI
TOYKH 30pY.
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