MIHICTEPCTBO BHYTPIIIHIX CITPAB YKPATHU
HAIIIOHAJIBHA AKAJIEMISI HAITIOHAJIBHOI T'BAPAII YKPATHA
MOBHUWH BIILI

TE3U JIOIIOBIJIEM
MDXBVY3ICBKOI HAYKOBO-METOJMYHOI 3A0UYHOI KOH®EPEHLIII

«METO/IMKA TA CIIEHU®IKA BUKJAJIAHHS ITHO3EMHHUX MOB
Y 3AKJIATAX BUIIIOT OCBITH»

21 nucronana 2024 poky

Xapkis 2024



VJIK 378.147

3aTBep/KEHO  pillIeHHSIM  MOBHOrO  Bifgaury  HariomanbHoi  akamemii
HauionansHoi reapaii Ykpainu (mporokon Ne 6 Big 02.12.2024)

OpradizaiiiHui KOMITET:

Imna  AIMEHKO, navansHuk MoBHOro Bimminy HarmionansHoi akamemii
HanionaneHoi reapaii Ykpainu, MiANOJIKOBHUK (FOJI0BA).

Poman I'pusony6, 3acTymHUK HadaJlbHUKA MOBHOTO BiJJILTy-HauaJlbHUK
CIykOW MOBHOI MiATOTOBKKM MOBHOTO Bigmaury HamionansHol —akamemii
HamionanpHoi reapaii Ykpaidu, mianoJIKOBHUK.

Jmutpo OI[EPII7L cTapimmii BUKJIama4 MoBHoro Bimmiury HarionanbHoi
akanemii HamioHanpHOT rBapaii Ykpainu, KariTaH.

Te3u momosizeit MiKBY31BChbKOI HayKOBO-METOJIMYHOI 3a04HOI KOH(MepeHIil
«Metoauka Ta crnernudika BUKIAJAaHHS 1HO3EMHHUX MOB Y 3aKjiajax BHUIIOL
ocBiTU». XapkiB: HarionansHa akanemis HamionansHoi reapaii Ykpainu, 2024.
73 c.

Mo 36ipHMKa YBIWIIIM TE€3HW JOIOBIIeH MI’)KBY31BChKOI HAYKOBO-METOIUYHO1
KoH¢pepenuii «MeToauka Ta crnenudika BUKIagaHHsI 1HO3eMHUX MOB Yy 3aKjiaiax
Buioi ocBitn» (21 nwucromama 2024 p.). Po3paxoBaHO Ha HayKOBHX
MpaIiBHUKIB, BUKJAIA4iB, acmipaHTiB (QITOMOTIYHUX Ta TeJaroriyHuX
CIIeLlaJIbHOCTEM.

Te3u nomosizeii BIATBOPEHi 3 aBTOPCHKUX OPUTiHAIIB.
3a 1O0CTOBIPHICTD MpenCTaBIeHUX MaTepiaiiB, JOTPUMaHHS aBTOPCHKOIO MpaBa,
TOYHICTh IUTYBaHHS, IPaMaTUYHI Ta CTUIICTUYHI TOMUJIKH BiJIITOBITAJIBHICTh
HECYTh aBTOPH.

© HauionanbHa akanemis HanionansHoi rapaii Ykpainu, 2024

2



PO3JILT Ne 2. PO3BUTOK MPO®ECIHHUX HABUUYOK MAHUBYTHIX
CHEIIAJICTIB.

besyzna I.B., Casuuvka JI. B.

TEACHING WAYS OF SELF-EXPRESSION TO CREATE AWARENESS

OF THE SOCIOCULTURAL ASPECTS OF INERACTIONS 30-33

Bonkoea I.B.

[HIIIOMOBHA KOMVYHIKATHBHA KOMIITEHTHICTb v
6

[TPOPECIMHIN JLIJIBHOCTI 34-36
Kypaenvoea H.B.

BITPOBA JUKEHH S IHETPOBAHOI'O HABUAHHS$ AHIJIIMICHKOI MOBU
TA BIMCBKOBUX JUCIUTUIIH 37-39
Muxaiinok H.B.

HABYAHHSA [JIAJIOTTYHOI'O MOBJIEHHSI YEPE3 CTBOPEHHS
CUTYALIM CITUIKYBAHHS 40-42

Pomanoea O.0.

METHODS OF INCREASING THE MOTIVATION OF CADETS FOR
LEARNING A FOREIGH LANGUAGE FOR PROFESSIONAL
COMMUNICATION 43-48
Ckaaposa T.A.

IMJBUIIEHHA MOTUBALI CTYAEHTIB HE®LIOJOITYHOI'O
HAIIPAMKY IIIAI'OTOBKU J1I0 BUBUEHHA IHO3EMHUX MOB ~ 49-51
QDununceka B. 1

HUIAXW TIJABUIIEHHA MOTUBALII 3JJOBYBAUIB BUILOI
OCBITHU 52-54

PO3JILI Ne 3. IHHIOMOBHA IIATOTOBKA MAWBYTHIX O®IIEPIB

Hopomuna J1.®.

MOJIEPHI3ALLA BUILIOI BIMICbKOBOI OCBITU: CYYACHI ITIIXOIU
JIO IMIATOTOBKU MAMBY THIX O®ILEPI HALIOHAJIbHOI IT'BAP/IIT
YKPATHU 54-55

4



PO3JILT Ne 2. PO3BUTOK NPO®ECIHHUX HABUUOK MAHUBYTHIX
CHEIIAJICTIB

UDC 81'243:37.091.3
AcmiekTn (OpMyBaHHSI iHIIOMOBHOI KOMIIETEHTHOCTI 37100yBadiB.
Bezugla Iryna, Savytska Larysa,

Simon Kuznets Kharkiv National University of Economics,
Kharkiv, Ukraine

TEACHING WAYS OF SELF-EXPRESSION TO CREATE
AWARENESS OF THE SOCIOCULTURAL ASPECTS OF
INTERACTIONS

Today, cultural diversity within a community is multiple and extensive.
Attempting to cover every aspect of it in a classroom setting is impractical. The
process of Language learning is the development of the ability to meaningfully
interpret and use features of a target language [1, p.84]. It is founded on a
variety of presumptions about diverse cultures. It involves learners' evolving
perception in grasping socio-cultural contexts and their views on cultural
activities and identities.

Cultural contexts serve as the channels for communication, embodying
the substance of interactions and revealing the process by which learners gain
insight across various cultures and languages. The idea of cultural context brings
lucidity to comprehending how cross-cultural interactions are carried out,
enabling learners to discern how experiences in such interactions influence the
process and outcomes of acquiring new cultural knowledge.

In the context of foreign language teaching, it is difficult to prepare
students for the wide range of situations they may encounter due to the great
diversity of cultures and interactions. Instead, the focus could be on developing
their intercultural communication skills, enabling them to understand, adapt and
navigate in diverse cultural environments. This approach enables learners to
acquire skills that can be flexibly applied in different cultural contexts.
Integrating elements of cultural awareness, sensitivity and adaptability into the
language learning process can better equip students to engage effectively in
diverse social and cultural environments.

Undoubtedly, although it's difficult to encompass the entirety of a second
culture in a classroom, there are pivotal aspects that can be emphasized and
approached through instructional methods. Here are essential elements that
could be explored and taught in a classroom setting to offer an understanding of
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a second culture. Teaching culture offers not only immediate prospects, but also
substantial long-term benefits by equipping learners with the awareness and
tools they need to achieve their academic, professional, social and personal
goals. This competence in cultural understanding facilitates their success in the
day-to-day management of diverse situations in foreign language environments.

Recent studies, alongside teachers' observations, have highlighted that
non-native speaker students in colleges and universities across the United States,
Canada, and other English-speaking countries often encounter challenges. These
challenges arise from a lack of understanding of academic expectations and
limited access to essential sociocultural concepts prevalent within the academic
sphere.

Sociocultural norms regarding politeness, appropriateness, and propriety
are typically assimilated through socialization. Learners, in their daily
interactions with native speakers, primarily encounter the observable outcomes
of linguistic and behavioral norms, rather than understanding the underlying
reasons or causes behind these norms.

A significant amount of research conducted in the fields of pragmatics and
sociolinguistics during the last thirty years has concentrated on examining
sociocultural standards related to politeness and suitability when engaging in
different forms of speech acts, including requests, apologies, compliments, and
complaints. The linguistic and social aspects of these specific speech acts can be
effectively incorporated into classroom instruction. This entails emphasizing the
repetitive and commonly used language patterns, while also addressing
variations related to the social standing of the speaker, the listener, and other
situational factors. Likewise, explicit guidance on suitable body language and
gestures can be integrated into speaking and listening classes. However, the
most crucial aspect of effective cultural teaching is to furnish learners with the
means to develop an understanding of the sociolinguistic norms embedded in the
local modes of communication. Instances where cultural norms of
appropriateness are breached in interactions between native and non-native
speakers frequently result in socio-pragmatic breakdowns, causing discomfort
and sometimes leading to stereotyping of non-native speakers. In many cases,
non-native speakers may exhibit inappropriate language behaviors without being
conscious of doing so. Teaching oral expression in a foreign language should
involve enhancing learners' awareness of the socio-cultural elements of
interaction, enabling them to make suitable communication choices.

When teaching oral expression and pragmatics in foreign languages, two
primary objectives take center stage. Firstly, the pragmatic function, which
pertains to the socio-cultural intention of speech acts like requests, apologies,
compliments, and complaints, is an integral component in nearly all speaking
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programs. Secondly, the linguistic form of speech acts and conversational
patterns stands as one of the most readily available and widespread areas of
instruction in second-language speaking, illustrated by examples like "Give me a
penny" compared to "Could you/Would you give me a penny". Certainly, the
pragmatic purpose behind these expressions remains consistent (such as making
a request), yet the speaker's choice of form can evoke various reactions from the
listener. For instance, many English second language / English foreign language
textbooks aimed at enhancing speaking skills devote significant attention to both
formal and informal expressions, idiomatic phrases, brief dialogues, and even
the proper pronunciation and intonation. One rationale for this emphasis is the
potential for subtle, adverse effects on interactions when transferring intonation
patterns from one's native language to the second language.

Another important aspect of real-life interactions is discerning the
pragmatic purpose (i.e., the interactive or conversational intent) behind
expressions used in daily communication. According to researchers, classroom
conversation provides a context for students to formulate their interpretations [2,
p. 64]. For example, phrases like "How are you (today/this morning)?" or "How
is it going?" are not meant as genuine questions or conversation starters. Instead,
their pragmatic purpose is to serve as a greeting, signaling to the listener that
they are acknowledged and recognized. Consequently, these formulaic
expressions don't necessitate a response beyond the formulaic replies (e.g.,
"Fine," "Great," "Good," "OK"). In contrast, these expressions differ from
inquiries like "How have you been?" or "How is everything / this term / your
class going?" While the linguistic form of "How have you been (lately)?" and
formulaic expressions like "How are you?" may appear similar, many learners
mistakenly assume that their pragmatic intent is the same. Conducting field
research or experiments involving pairs or small groups of students to explore
the diverse pragmatic purposes behind such expressions can significantly benefit
learners in recognizing the differences between the structure and the
conversational intent of pragmatic patterns in English. Similar investigations can
encompass numerous formulaic conversational expressions and exchanges,
wherein determining the pragmatic force might pose a challenge for learners as
it's not always overt from the linguistic form and content. Examples of these
expressions include: "Call me some time" vs. "Call me on Tuesday"; "Let's get
together/have lunch sometime" vs. "Let's get together / have lunch on Friday";
"Call me if you have any questions" vs. "Call me any time"; "Do you have any
questions?" (implying it's time to ask questions) vs. "I’ll be happy to answer all
your questions during my office hours" (indicating not to ask questions
immediately, but at the designated time); "Your paper needs a little work"
(doesn't necessarily mean a small amount of work) vs. "Maybe you need to
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spend more time on your homework" (doesn't imply that more time spent
without greater effort will improve grades). These examples highlight the
complexities where the linguistic form may not precisely convey the pragmatic
intentions, making it a valuable area for learners to explore to grasp the nuances
of language use in different contexts.

Many conversational routines are intricately linked to sociocultural factors
that influence the impact of an expression or routine within an interaction. These
variables can be taught to learners at various proficiency levels, from beginners
to highly advanced levels. In English foreign language settings, one effective
approach to heighten learners' awareness of the significant sociocultural aspects
of conversations involves encouraging students to collect similar information in
their native language. This comparative exploration aids in understanding how
sociocultural elements shape communication across different languages and
cultures.

Through the application of these methods, educators can assist learners in
developing an understanding of and the ability to navigate the intricate
sociocultural facets of interactions within an increasingly diverse and globalized
world.
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